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ABSTRACT
The topic of athletics and academics within higher education has been an ongoing
discussion since the late 1800s. The ability to support athletes, not just athletically, but
academically has been an aspirational goal for many years. The purpose of this study was
to identify the specific study habits and academic challenges that student athletes, who
are considered “at-risk” and play football for The University of Southern Mississippi,
face. This study also aimed to evaluate the effectiveness of the Student Academic
Enhancement Program (SAEP) at addressing the academic concerns of this specific
population.
This study engaged in an action research approach and made of Time on Task
Theory (TTT) as the theoretical framework. This study also used a researcher-made
questionnaire. The questionnaire relied on self-reports from a sample of seventeen
student athletes who played intercollegiate football during the fall semester of 2019.
Results from the study found that the “at-risk” student athletes spent significantly less
time engaging in academic study, such as reading and math, each week in comparison to
the national average. The results also conclude that participants spent several hours with a
tutor per week, but minimal time studying on their own. Data also show that although
participants only “sometimes” approached their academic counselors with academic
concerns, they found the SAEP program “mostly” helpful. The researcher concludes the
study by making recommendations that the “at-risk” population place greater effort and
time into studying, outside of tutoring. Also, the researcher provided recommendations
for the SAEP to better support the academic concerns of the “at-risk” population.
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CHAPTER I – INTRODUCTION
The organization under study is The University of Southern Mississippi (USM).
This study examines the study habits of student athletes at USM who are at-risk of
academic failure. This study also considers the Student Academic Enhancement Program
(SAEP) for student athletes at USM. The focus of the study is on the effectiveness of the
SAEP in contributing to the academic success of USM’s student athletes who play
football and are considered “at-risk”. The SAEP provides academic counseling to every
student athlete competing at The University of Southern Mississippi. USM athletes
compete at the Division I level of the National Collegiate Athletic Association (NCAA).
Athletes are introduced to counselors through scheduled meetings made by
coaches or during orientation the summer before entrance. The four counselors of the
SAEP program are assigned to specific athletic teams to provide support and academic
services. The counselors also provided the student athletes with assistance on selecting
their intended major, as well as what classes to enroll in each semester. The SAEP
counselors also work with student athletes, coaches, and instructors on topics such as
academic eligibility, in line with NCAA and USM policy and procedures, and grade
report updates. The counselors also complete an array of academic tasks, such as sending
travel letters to instructors, and scheduling proctored exams. With the assistance of the
learning specialist/tutor coordinator, the SAEP also provides tutorial services to student
athletes, as well as computer access. Overseeing the SAEP program is an Associate
Athletic Director for Academic Support Services, who also oversees her own specific
sports. There are two Graduate Assistants who aid the counselors with a variety of tasks,
such as pulling books for student athletes, as well as creating and maintaining grade
1

reports. The SAEP is funded by USM under Academic Affairs, as well as partially by the
Athletic Department. Associate Director has a direct line to the Vice Provost of
Academic Affairs and a dotted line to the Athletic Director. You can find more
information about the SAEP program at
https://southernmiss.com/sports/2018/6/21/_academics_academics_html.aspx.
Purpose of Study
The purpose of this study was to evaluate the academic habits and challenges of
“at-risk” student athletes, who play football at USM. This study also aimed to evaluate
the effectiveness of the SAEP at addressing the academic needs and concerns of the
selected population. Student athletes are often, but not always, stereotyped as not being as
academically prepared or successful as their non-athletic counterparts. Research shows
that college student athletes struggle with balancing their commitments between sport
and academics (Buzzetta, Lenz, & Kennelly, 2017).
Student athletes are a unique population within higher education that must
balance the demands of academics, with optimal athletic performance. Student athletes
must be able to maintain eligibility requirements from the NCAA while attending
practices, weight training, competitions, and other athletic responsibilities. This demand
of their time can often place a strain on their academic performance. Having academic
support, like from the SAEP, in conjunction with effective study habits should aid student
athletes in being academically successful.
Research Questions
The two research questions for this study are:
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1. What are the specific academic habits and struggles of “at-risk” student athletes at
USM?
2. What is the effectiveness of the SAEP at addressing the academic needs and
concern of the “at- risk” population?
All research of this nature has delimitations, limitations, and assumptions.
Delimitations, Limitations and Assumptions
All social science research of this nature includes delimitations, limitations, and
assumptions. A major delimitation of this study was the choice to take a snapshot of a small
convenience sample of academically “at-risk” student athletes rather than studying all
student athletes at USM over a longer period of time. Also the researcher chose to design
and use her own instrument which was not validated This study is time and place specific,
and does not draw a random sample of participants was limited to one organization and
cannot be generalized to other NCAA athletic programs at Division I institutions. An
additional limitation is that possible biases of respondents could potentially affect the
analysis of the results. Lastly, the study is limited on the experience level of the researcher.
Because this is a limited action research project, five assumptions about the study
should be stated. The researcher assumes: (1) the instrument is valid and reliable, (2)
participants responded to the items in the questionnaire honestly and truthfully, (3)
participants understood the meaning of all items included in the questionnaire, (4)
participants speak and have an ability to read English, and (5) participants have
experienced academic challenges. These choices, limits, and suppositions specific to this
study are explained in more detail in Chapter 3.
Theoretical Framework
3

This study makes use of Time on Task Theory as the theoretical frame. When looking
at Time on Task Theory (TTT), it has been researched as one of the most vital
components affecting the quality of learning and academic achievement for students.
TTT is specifically the amount of time that an educational classroom spends on quality
instruction and that longer periods of focused time leads to more learning and
achievement (Mitchell, 2013). The TTT, or increased learning time programs, provide
students extended time engaged in learning, such as mathematics, language arts, as well
as other specific topics that are targeted at increasing the academic, social and behavioral
skills of students (Redd et al., 2012).
With the increases studies of time spent on task, programs have been created to
encourage academic growth among students. The programs most commonly implemented
are when students are not in school, such as before and after school, as well as on the
weekends (Kidron & Lindsay, 2014). Students who are engaged in quality learning or
time spent on task, in conjunction with time spent learning in the classroom, showed
greater academic achievements. As a result, the time that is spent focused on learning
academic material has an effect on how well students perform in the classroom.
According to Kidron & Lindsay (2014), the TTT produces the most optimal results
when certified teachers are conducting the increased learning time programs, as well as
tailoring the learning to the specific needs of the academically struggling students.
Studies have shown that an increase of learning time benefited students who were
academically considered “at-risk” (Kidron & Lindsay, 2014). With an increase of
learning time for students who are considered “at-risk”, students are able to academically
improve their literacy, as well as social and emotional skill developments. Interestingly,
4

along with academic, social, and emotional improvements for students with increased
learning time, students who are diagnosed with attention deficit/ hyperactivity disorders
specifically saw overall improvements (Kidron & Lindsay, 2014). Although the TTT has
traditionally been associated with K-12 students, the use of the theoretical framework for
this project in the higher education setting was appropriate.
Definition of Terms
Six terms central to the study are defined below. The definitions are taken from the ERIC
thesaurus and Merriam-Webster Dictionary search online database.
Athletics:
“Sports, games, or physical contests often engaged in competitively” (ERIC
Thesaurus).
Student Athletes:
For the purpose of this study, student athletes are young men enrolled full time at
USM who are official members of the university’s NCAA, Division I football
team.
Academic Advising:
“A decision-making process in which a student and academic adviser use the
resources of a postsecondary education institution to analyze and coordinate
learning experiences consistent with the student's needs, abilities, interests,
values, and goals” (ERIC Thesaurus). For the purpose of this study academic
advisement refers to the processes provided by the staff of the SAEP program at
USM.
Educational Counseling:
5

“Assisting individuals to select a program of studies suited to their abilities,
interests, future plans, and general circumstances” (ERIC Thesaurus). For the
purpose of this study educational counseling refers to assisting students with life
goals. It is different from academic advisement in that it has a more direct focus
on helping students match their appropriate educational path to reach their goals.
At Risk Students:
“Students considered in danger of not graduating, being promoted, or meeting
other education-related goals. Risk factors may include, but are not limited to,
socioeconomic status; academic background; behavior, cognitive, or physical
problems; family or community environment; and school capacity to meet student
needs. Prior to 2008, the Descriptor "High Risk Students" may have been used to
index this concept” (ERIC Thesaurus). For the purpose of this study At Risk
students are a sub-group of male student athletes who play football at USM.
Academic Support Services:
“Remedial, supplementary, or preventative assistance provided by educational
institutions to help their students successfully complete course assignments and
instructional program requirements, such as high stakes educational tests.
Services may include: individual tutoring; homework help; and small group
instruction in reading, writing, mathematics, test-taking strategies, study skills,
etc. These services, which generally take place outside of normal class time, may
be schedules at fixed times or offered on a walk-in basis” (ERIC Thesaurus). For
the purpose of this study Academic Support Services refers to the services given
by the staff of the SAEP.
6

“At- Risk”
The SAEP program begins to evaluate athletes who could potentially become “atrisk” students before their first enrollment at USM. Counselors in the SAEP program
evaluate incoming athlete’s transcripts and test scores. Once the student has begun their
classes, counselors follow their academic progress and make a decision, with no
particular set time, to include the student athlete in the at risk population. There are
certain aspects that automatically qualify a student athlete as at risk, such as a GPA that is
below a 2.0, midterm failing grades, or struggling grades over a semester.
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CHAPTER II – LITERATURE REVIEW
This study was conducted to research and review the academic side of student
athletes who are considered “at-risk” and play football at The University of Southern
Mississippi. The study identified habits and academic challenges that student athletes
who are academically considered “at-risk”, based off considerations that include
incoming test scores and GPA averages below a 2.0, faced. This study addressed the
effectiveness of the Student Academic Enhancement Program (SAEP) at addressing the
academic concerns of this specific population.
The topic of athletes who struggle academically is an ongoing discussion within
the world of athletics, as well as academics. It is the main goal of the institution, and
specifically the departments who support student athlete enhancement, to provide athletes
a positive experience both on and off the field. It has been the trend that many, but not
all, student athletes struggle when it comes to the academic aspects of their college
experience. Why is this? Some may argue that the concentration seems to be a higher
focus on the student athlete’s performance on the field, with a lack of focus in the
classroom, although this is not always the case. This pull between athletics and
academics needs to be understood and resolved to form an overall cohesive balance for
the student athletes that ultimately works as a partnership. The goal is that when the
student athlete finishes their college career at The University of Southern Mississippi,
they will attain a degree that encourages the student athletes to be productive members of
society. It is the reality that a very small percentage of college student athletes go on to
become professional football players. In the chance the student athlete does not go on to
continue their athletic careers, they need to be prepared to step into the workforce once
8

they leave USM. The Student Academic Enhancement Program (SAEP), works intently
to prepare student athletes to be academically successful throughout their experience at
USM. The review that follows is organized around four themes that emerge from the
literature: 1) Student Athletes and their Career Goals, 2) Institutional Type and its
Connection with the Student Athlete, 3) The Role of Academic Counselors/Advisors, and
4) The Backgrounds and Home and School Environments of Student Athletes.
Student Athletes and their Career Goals
A number of researches have conducted studies on student athletes and have
concluded that they represent a unique population on college campuses (Buzzertta, Lenz
and Kennelly (2017); Haserling and Navarro (2016); and Ting (2009). Along with
representing their school on the field, student athletes are also trying to attain a college
degree as well. It has been researched and stated that collegiate level student- athletes
struggle with balancing the commitments that coincide with sport participation and
academics (Buzzetta, Lenz, & Kennelly, 2017). Time demands can be pressing the
student athletes, and some find that they are not effectively able to explore academic and
career options that might otherwise be available, if they were not student athletes. As a
result, some student athletes do not provide as much time and attention to their academic
studies as they perhaps should. On the other hand, some, but not all, student athletes
simply do not put as much time into their academic careers and are solely focused on
their performance on the field (Buzzetta, Lenz, & Kennelly, 2017).
Buzzetta, Lenz, and Kennelly, p.26, (2017), states that “approximately 1% of
student-athletes will have a professional career in sports, which typically lasts 3-4 years.”
Given the statistics, it is vital that student athletes focus on being academically successful
9

while participating in college athletics. Student athletes are faced with the requirement of
managing their responsibilities such as, attending practice, weight training, travel to and
from games, as well as overall required athletic training (Haslerig, & Navarro, 2016).
Considering student- athletes required obligations, academics must be intentionally made
a priority. Some student athletes struggle with not being able to create, implement or
execute their action plan to be academically successful in their courses. This can be
caused by several situations such as, a lack of individual motivation and self-direction, as
well as decision making (Haslerig, & Navarro, 2016). The research by Haslerig and
Navarro, (2016), concluded that those students who lack clarity in their future plans also
struggle with setting goals. This is very useful knowledge for those who work directly
with the students academically, such as their academic counselors and the members of the
SAEP. Those who work with student athletes in higher education benefit from
understanding and realize the different stressors, challenges, and obligations that student
athletes are faced with. Student athletes who are highly motivated and involved with their
academics, display higher academic performance, and career goals (Haslerig, & Navarro,
2016). The counselors and supportive staff who work hand in hand with the athletes, such
as the members of the SAEP, have the benefit of working with student-athletes in order to
make sure they are properly prepared for a career after they are no longer a collegiate
athlete. Understanding the athletes’ career goals and academic motivation, can be a useful
tool that athletic and academic programs can use to address specific academic struggles
their athletes are facing. It has been researched and stated that the skill sets that studentathletes attain during their college career establishes the student’s sense of identity, as
well as aids them in their career decisions, once they leave college (Ting, 2009).
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According to the research by Ting, (2009), suggestions to aid students in their skill set
development for a successful career includes, specific developmental trainings, career
preparation programs, and separate resources created specifically for student-athletes,
such as one-on- one tutoring. The SAEP engages in similar practices as part of their
developmental program for the academic success of their “at-risk” student athlete
population.
Institutional Type and its Connection with the Student Athlete
According to researchers, there are several aspects surrounding the types of
higher education institutions that affect the academic success of its student athletes (Baily
and Bhattacharyya, (2017); Horton, (2011); Mcalmont, (2018). Topics that play a role
include the facility, financial stability, overall size, stature, and resources of the
institution (Baily & Bhattacharyya, 2017). Interestingly, it was researched and stated by
Baily & Bhattacharyya (2017) that the top athletic teams who outperformed the lower
performing teams on the field, also significantly outperformed them academically in the
classroom as well. Research has presented the stereotype that athletes are less intelligent
than their traditional student counterparts (Horton, 2011). Again, it should be noted that
this is not always the case for every student- athlete or the institution as a whole.
There are many theories for why the belief exists, such as the lack of priority
student athletes place on academics, the time that is spent engaged in the sport, and
finally the privileged treatment they receive from instructors. (Baily & Bhattacharyya,
2017). Research from Baily & Bhattacharyya (2017) concluded that athletes do in fact
believe that they are academically perceived poorly by faculty and staff, in comparison to
the traditional student population. The majority of student athletes also believe this
11

perception extends to the thoughts of their non-athletic peers. Lastly, the majority of
student athletes felt the institution overall, was less than accommodating when it came to
athletic events, such as missing class for games (Baily & Bhattacharyya, 2017).
According to the research conducted by (Horton, 2011) it has been the actions of
a few coaches and student athletes that have discredited the academic potential of student
athletes. From this, institutions justify this stereotype by placing even lower standards on
the student- athletes’ actions and behaviors, which ultimately continues the cycle
(Horton, 2011). According to the information also presented by Horton, (2011) the
solution to this cycle is for institutions to raise the academic standards, and no longer
justify having lower standards for their student- athletes.
The Role of Academic Counselors/Advisors
In the research conducted by McAlmont (2018), the role of the academic advisor
for student athletes is much more than simply counseling students on academics. These
individuals wear multiple hats including, counselor, advisor, mentor, motivator, personal
life planner, career influencer, and the responsible party who monitors the students’
eligibility. The research by McAlmont (2018), determined that advisors work closely
with student athletes and build a trusting relationship. They also assist students with
analyzing and responding appropriately to conversations, written and verbal, between
coaches, instructors and other staff members. Even though the advisors all have their own
methods to effectively aid the student athletes, the goal of personal growth, and academic
success is all the same.
The way the advisors measure success, despite their different methodologies, is to
analyze where the student was when they began working with them and where they
12

finished. Ultimately, the research by McAlmont, (2018), also provided several topics of
discussion, such as the fact that advisors have an immense passion for the role they play
in the lives of their student athletes. McAlmont, (2018), presents that some academic
advisors feel that other faculty and staff members do not understand the complexity of
their roles. Additional topics of discussion presented by McAlmont, (2018), included
what advisors consider success to be, versus what other staff and faculty members on
campus determine success to be. There is usually a strong bond of trust between the
athlete and their academic advisor. Also, according to the research by McAlmont, (2018),
additional major topics of discussion amongst advisors included what duties they actually
perform versus what the job description states; the pressures placed on them between the
opposing forces of athletics and academics. Lastly, academic counselors are faced with
pressures of perfectly executing and maintaining NCAA policies and procedures, while
monitoring eligibility issues amongst student athletes. McAlmont (2018), provided
insight into the day to day activities that academic advisors for student-athletes
experience, and how the many roles that they play have an impact on the overall
academic success of their student athletes.
The Backgrounds and Home and School Environments of Student Athletes
A great deal of research has looked at the background environments of students
and their success in college (Buchmann & Diprete, 2006; Marjoribanks, 2005; Weiser &
Riggio 2010). More recent research by Harris (2018), Kearns (2018) Smith, (2012)
discusses the backgrounds and home environment of student athletes and how they play a
role in their overall academic success. Research has shown that students from low income
households typically do not have the same learning opportunities or academic support as
13

their counterparts (Reardon, 2011). According to Harris, (2018), athletes whose parents
are moderately involved with their children’s academics, have greater academic success
than those who are not involved, or who are excessively involved. The research also
discusses the importance for student- athletes to have high self-awareness which results
in student athletes expelling greater confident in their academic abilities, as well as their
independence and decision-making skills.
Harris (2018) discloses that if the student- athlete visualizes themselves as
academically successful in the classroom, then they are more likely to succeed. Also,
having a positive attitude, and higher confidence, resulted in greater success for the
student, all the way around. According to Kearns (2018), there was a relationship
between the neighborhood education levels, including the economic background of the
student athlete, and the first year GPA’s attained by student athletes. Other characteristics
that affect student athletes’ academic success included the employment of adults within
the student- athlete’s home, the combined income of the household, the head of the
household, and the ethnicity majority of the neighborhood.
Conclusion
When it comes to supporting the academic success of student athletes, the mission
goes well beyond making sure they perform well on the field and are simply “getting by”
in the classroom. Those who work with student- athletes, and programs such as the
SAEP, have the opportunity to positively impact student-athletes’ academic success by
providing society with well-rounded student-athletes who are properly prepared to step
out into the workforce after graduation. For some student athletes, a college education
means reaching new heights and provides the possibility to not only advance themselves,
14

as well as their current families, but generations to come. Success outside the football
field is attainable and this study allows greater understanding of the academic habits of
the student athletes who face academic challenges. The results of the study aim to
provide evidence of a trend in academic habits of “at-risk” student athletes at USM.
Studying and taking action based on those trends may lead to long term strategies on how
to better aid the academically struggling student athlete.
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CHAPTER III - METHODOLOGY
The study made use of an action research approach. The researcher set out to
study the academic habits and academic challenges some student athletes at USM face.
The research also sought to assess the helpfulness of the Student Academic Enhancement
Program (SAEP) for the student athletes. To gather data on these facets, the researcher
developed a questionnaire for a subset of the student athletes who played on the USM
intercollegiate football team in the fall of 2019. The questionnaire was researcher-made
and drew on knowledge about student athletes and support programs found in the
literature (Chapter 2), and on specifics about the SAEP program at USM. The
questionnaire relied on the self-reports of a subset of student athletes during the fall
semester of 2019. Those in the subset were identified by those who worked in SAEP as
academically “at-risk” student athletes with low grade point averages and had performed
poorly on the ACT. As noted, all participants were members of the intercollegiate
football team at USM.
One goal of the study was to identify participants’ academic habits, as well as the
challenges that these student athletes faced. Another goal was to evaluate a specific
program offered to these athletes called the Student Academic Enhancement Program
(SAEP). Thus, a main focus of this study was to assess the effectiveness of the SAEP in
contributing to the academic success of USM’s student athletes.
Although the date of establishment of the Student Academic Enhancement
Program (SAEP) was inconclusive, on February 24, 2006, USM’s Director of Athletics
announced that Athletic Compliance and Student Services would be restructured to better
enhance the success of student-athletes. As a result, the Student Academic Enhancement
16

Program (SAEP) was included underneath the umbrella of student-athlete services. In fall
2019, the SAEP was staffed with four athletic academic counselors, each responsible for
specific sports. Overseeing the SAEP program was the Associate Athletic Director for
Academic Support Services, who also oversees her own specific sports (Table 3.1). There
are two Graduate Assistants who aid the counselors with a variety of tasks, such as
pulling books for student athletes, as well as creating and maintaining grade reports. The
SAEP is funded by USM, with partial supplementation by athletics and majority under
Academic Affairs. The Associate Director of the SAEP has a dotted line to the Athletic
Director and a direct line to the Vice Provost of Academic Affairs. The SAEP is also
staffed with a Learning Specialist/Tutor Coordinator who works, one on one, with “at
risk” student- athletes, meaning those students who have a learning disability, have low
grade point averages (GPAs) and/or those who are academically struggling. There is no
“set” number of student-athletes in the SAEP, and the population varies from year to
year.
Table 3.1 SAEP Organizational Chart:

Associate
Director
Assistant
Director
Academic
Counselor

Academic
Counselor

Academic
Counselor

Graduate
Assistant

Academic
Counselor

Graduate
Assistant
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Learning
Specialist

Participants
Participants in this study are seventeen student athletes who played football at The
University of Southern Mississippi in the fall of 2019. The study aimed to target athletes
who are considered to be academically “at risk”. In order to select the participants for the
study, the researcher defined the term academically “at-risk” as those student athletes
who, in high school, or as a college transfer, earned a grade point average (GPA) below a
2.0. Other factors that would qualify a student athlete as “at-risk” include failing midterm
grades (Fs), and an ACT score that is at or below 20.
Each year the SAEP begins an evaluation process to determine which student
athletes might be considered academically “at-risk” before they officially enroll at USM.
Over the 2019 summer session, counselors in SAEP evaluated all student athletes’
transcripts and standardized test scores, such as the ACT. Once classes began, counselors
monitored these student athletes’ academic progress. In addition to a low GPA and ACT
scores, student athletes can be judged to be “at-risk” if they have exhibit poor academic
performance throughout the semester.
Seventeen student athletes participated in this action research project. All were
enrolled in undergraduate coursework and members of the 2019 USM intercollegiate
football team.
Procedures
Prior to engaging in the action research project, the researcher’s Human Subjects
Research and Common Course (CITI) certificate of completion was verified. Secondly,
the researcher developed a survey instrument (Appendix A) and a consent form
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(Appendix B) to be signed prior to participants’ participation in the survey. The
investigator then sought approval from The University of Southern Mississippi’s
International Review Board (IRB), (Appendix C) in October 2019, and received approval
under the EXEMPT category.
Known as:
Category 2 Research, this study “only includes interactions involving educational tests
(cognitive, diagnostic, aptitude, achievement), survey procedures, interview
procedures, or observation of public behavior (including visual or auditory
recording).” Also, IRB determined that
“Any disclosure of the human subjects’ responses outside the research would not
reasonably place the subjects at risk of criminal or civil liability or be damaging to
the subjects’ financial standing, employability, educational advancement, or
reputation.”
During the month of October, 2019, the researcher explained the overall purpose
of the study to potential participants and handed them a consent cover letter. Next she
informed them that participation in the action research project was voluntary and
completely optional. The researcher also assured them that they would in no way receive
repercussions for not participating. If informed consent was attained, the researcher
handed the student athlete the instrument. The student athlete then completed the survey
at a nearby desk located in the SAEP academic center. The instrument was designed to
take approximately 10 minutes to complete. Once completed, participants would hand the
survey back to the researcher. The completed instruments were then were transported to
researchers’ office and locked in a secure desk drawer.
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Instrumentation
The survey instrument was designed by the researcher. It required participants to
self-report. The first page included item questions on age, ethnicity, whether the student
athlete was a transfer student, his current academic class standing, current GPA, and how
many hours the student athlete had enrolled for in the fall semester of 2019. The second
page of the instrument included item questions that were academic-specific, such as how
many hours per week the student athlete spent studying with, and without, a tutor. It also
included course-specific item questions, such as time spent, with and without a tutor, per
week reading and practicing math. These items included 5 options that provided a range
for the response. The last question on the second page asked participants to rate their time
management skills from 1 through 5, with 1 being poor and 5 being excellent. In sum, the
first two pages focused on demographic variables and on participants’ self-reported
academic habits.
The third page of the instrument was targeted at the student athlete’s opinions on
the effectiveness of the SAEP at addressing their academic concerns. Participants were
provided with 5 options per item question. An additional item, that allowed participants
to circle all that applied, was also included on page 3.
Lastly, the fourth page asked participants to identify how promptly they receive
feedback from instructors regarding their course work and how frequently they discussed
grades or assignments with their instructors. There was an open ended question at the end
of the survey that provided participants with the opportunity to provide their opinion of
other services that they might find helpful. Questions in this survey were chosen by the
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researcher in order to see if there were any trends about study habit and comments about
the SAEP among participants.
Delimitations, Limitations and Assumptions
All research of this nature includes delimitations, limitations, and assumptions.
A major delimitation of this study is the researcher’s decision to only study a
small subgroup of academically “at-risk” student athletes who played intercollegiate
football in fall 2019, rather than studying all student athletes at USM over a longer period
of time. A second delimitation is that the researcher chose to design and use her own
instrument. Additionally, the researcher chose not to test the instrument for reliability and
validity. Also, an additional delimitation included the use of the Academic Center for
distribution of the questionnaire, based off the convenience that the population uses the
center for tutoring services.
Two major limitations of this study are that the research is time and place
specific, and does not draw a random sample of participants. Thus, because of these
limitations, the results cannot be generalized or allied to a wider population of student
athletes. Also, the study was limited to one organization and cannot be generalized to
other NCAA athletic programs at Division I institutions. The research material available
for this study was limited, resulting in a lack of studies to compare results with. The time
constraints of the population potentially resulted in casual or rushed responses, which
might have affected the results. Also, the lack of participants responses to the open-ended
question, results in an incomplete investigation of where improvements within the SAEP
can be made. An additional limitation is the consideration that the biases of respondents
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could potentially affect the analysis of the results. Lastly, the study is limited on the
experience level of the researcher.
Because this is a limited action research project, five assumptions about the study should
be stated.
1.

The researcher assumes that the instrument she developed and used is valid and
reliable.

2.

The researcher assumes that participants responded to the items in the
questionnaire honestly and truthfully.

3.

The researcher assumes that the participants understood the meaning of all items
included in the questionnaire.

4.

The researcher assumes that all participants speak and have an ability to read in
English.

5.

The researcher assumes that all participants have experienced academic
challenges.
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CHAPTER IV – FINDINGS
The purpose of this study was to determine the academic habits and academic
issues that student-athletes—who are considered “at-risk” and play football at The
University of Southern Mississippi (USM)—face. This study also aimed to evaluate the
effectiveness of selected features of the Student Academic Enhancement Program
(SAEP) at USM at addressing academic matters of the participants. In this chapter the
researcher reports he findings on each of the items of this survey. The chapter ends with a
summary of those findings.
Findings by Item
Item One revealed that all the participants were men between the ages 18 and 24.
A closer look revealed that about two-thirds were in or had just completed their late
teenage years. Specifically, eleven participants (64.7%) self-identified in the 18-20 age
range, and six (35.3%) in the 21-24 age range (Figure 4.1).

Age
11
18-20

6
21-24
Age

Figure 4.1 Age Range of Participants
Item Two showed that the vast majority of participants were African American
who stated their college careers at Southern Mississippi. Specifically, fifteen participants
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self- identified as African American (88.2%), one participant identified as White, and one
as “Other” (Figure 4.2).

Figure 4.2 Representation of Ethnicity
Fifteen participants (88.2%) reported that they were not transfer students, and two
participants responded that they had transferred from another college. (Figure 4.3).

Transfer Student
Athlete
15

2
Yes

No

Figure 4.3 Transfer Student
As far as the participants’ academic standings, three participants classified
themselves as freshmen (17.6%), six as sophomores (35.3%), five as juniors (29.4%), and
three as seniors (Figure 4.4). This finding along with the ages of the men, suggest that the
student-athletes were college students of “traditional age.”
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Academic Standing
6

5

3

3

Freshman

Sophmore

Junior

Senior

Figure 4.4 Academic Classification
Looking at self-reported grade point averages (GPAs), roughly two-thirds of the
participants reported having a GPA at 2.5 or lower. Specifically, two participants
reported having a 2.0 GPA (or under), nine reported being in the range of 2.1-2.5, five in
the 2.6 to 3.0 range, one in the 3.1-3.5 range, and one1 in the 3.6-4.0 GPA range (Figure
4.5).

GPA Range
9
5
1

2

1

GPA
2.0 and under

2.1-2.5

2.6-3.0

3.1-3.5

3.6-4.0

Figure 4.5 Student Athletes GPA
As for their semester credit hours enrolled in fall semester 2019, the vast majority
(82.4%) self-reported that they were enrolled in 10-19 semester credit hours. Specifically,
two participants reported being enrolled in 4 to 6 hours, one reported being enrolled in 5
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to 9 hours, six reported being enrolled in 10 to 14 hours, and eight reported being
enrolled in 15 to 19 hours of enrollment (Figure 4.6).

Hours Enrolled for
Fall
8
6
2

1
4-6 Hours

5-9 Hours

10-14 Hours

15-19 Hours

Figure 4.6 Hours Student Athletes are Enrolled In for Fall 2019
When looking at the hours the participants spent each week with a tutor, six
(35.3%) claimed they spent one hour or less, five (29.4%), claimed they spent 2 to 3
hours per week, five (29.4%) reported spending 4 to 6 hours per week, and one did not
answer the question (Figure 4.7).

Hours Per Week
Spent with Tutor
6

5

5

1 Hour or Less

2-3 Hours

4-6 Hours

Unanswered

1

Figure 4.7 Hours Student Athlete Spends Studying a Week with Tutor
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The results on the item for time spent studying without a tutor, revealed that nine
participants reported that they spent one hour or less per week (52.9%), 5 claimed they
spent 2 to 3 hours per week (29.4%), one reported he spent 4 to 6 hours per week, one
claimed he spent 10 or more hours per week, and one participant did not answer the
question (Figure 4.8).

Hours Per Week
Spent Studying Not
with Tutor
9
5

1

1

1 Hour or Less

2-3 Hours

10 or More

Unanswered

1
4-6 Hours

Figure 4.8 Hours Student Athlete Spent Studying each Week without Tutor
Moving into the academic-specific questions, eleven participants reported
spending 1 hour or less reading with a tutor each week (64.7%), three claimed reading 2
to 3 hours each week (17.6%), two reported at 4 to 6 hours each week (11.7%), and one
did not answer the question (Figure 4.9).

Hours Per Week
Spent Reading
(With Tutor)
11

3

2

1

1 Hour or Less

2-3 Hours

4-6 Hours

Unanswered

Figure 4.9 Hours Student Athlete Spends Reading each Week with Tutor
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When asked how many hours per week participants spent a week reading on their
own, eleven participants claimed 30 minutes or less (64.7%), three reported 30 to 45
minutes (17.6%), one claimed 45 to 60 minutes and one did not answer the question
(Figure 5.0).

Hours Per Week
Spent Reading
(On Own)
11

3

1

1

30 Minutes or less

30-45 min

45-60 min

60-90 min

Unanswered

Figure 5.0 Hours Student Athlete Spent Reading Each Week on Their Own
For hours spent each week practicing math, with the assistance of a tutor, twelve
reported 1 hour or less per week (70.6%), three from 2 to 3 hours per week (11.7%), one
at 4 to 6 hours, and one participant did not answer the question (Figure 5.1).

Hours Per Week Spent
Practicing Math
(Including With Tutor)
12

3

1

1 Hour or Less

2-3 Hours

4-6 Hours

Unanswered

1

Figure 5.1 Hours Student Athletes Spent Practicing Math (Including with a Tutor)
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Time management was measured on a five-point Likert scale, where 1=poor,
2=somewhat poor, 3=average, 4= good, and 5=excellent. Four participants self-ranked as
having who claimed to have poor skills (23.5%), five as somewhat poor (29.4%), six at
average (35.3%), one at excellent. One participant did not answer the question (Figure
5.2). This revealed that more than half of the student athletes surveyed (52.9%) viewed
their time-management skill as sub-par. If we add to this the participant who did not reply
(assuming that his management was sub-par, the percentage goes up to almost 60
percent.)

Time Management Skills
4
1 (Poor)

2

5
3

4

6

1

5 (Excellent)

1
Unanswered

Figure 5.2 Student Athletes’ Self-Identified Time Management Skills
When asked if participants had approached their academic counselor with
academic concerns, three respondents selected rarely (17.6%), nine selected sometimes
(52.9%), two selected mostly (11.7%), and three selected always (17.6%) (Figure 5.3).

Do You Approach
Your Academic…
9
0
Never

2

3
Rarely

Sometimes

Mostly

3
Always

Figure 5.3 Student Athletes Response to Approaching Academic Counselor with
Concerns
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When participants were asked how useful they found the SAEP, twelve
participants responded mostly helpful (70.6%), four responded somewhat helpful
(23.5%), and one participant responded very helpful (Figure 5.4)

How Useful Do You
Find The SAEP
12
0
Not at All

0

4

Rarely

1

Somewhat

Mostly

Very

Figure 5.4 How Useful Student Athletes Find the SAEP
For the specific features of the SAEP that participants found most helpful,
fourteen participants (82.4%) reported tutoring scheduling and services, four reported
printer access (23.5%), six claimed computer access (35.3%), and eight (47.1%) selected
one-on-one academic advisement (Figure 5.5). It is important to note that this question
allowed the participants to select all that applied.

What Features of the SAEP
Program Do You Find Helpful?
(Select all that apply)
14
6

4

8

Tutoring Scheduling and Services
Computer Access
Printer Access
One on One Academic Advisement

Figure 5.5 - Features of the SAEP that Student Athletes Found Helpful
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One item asked participants to select “all that apply” with regard to those in the
SAEP who they found most helpful. Four participants claimed the academic tutor, one
claimed the academic counselor and twelve (70.6%) selected that all members of the
SAEP are helpful (Figure 5.6).

Who Do You Find Most
Helpful?
(Select all that apply)
12
0
4
Academic Tutor

1

0
Learning Specialist

Academic Counselor

All are Helpful

None are Helpful

Figure 5.6 - Members of the SAEP that Student Athletes Found Most Helpful
When asked if they found the academic center environment helpful for academic
learning, six participants (35.3%) reported somewhat helpful, seven (reported mostly
helpful (41.2%), and one reported very helpful (Figure 5.7).

Do You Find the
Academic Center
Environment Helpful…
0
Not at All

0
Rarely

6

Somewhat

7

1
Mostly

Very

Figure 5.7 - Student Athletes Responses to Finding the Academic Center Environment
Helpful
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Participants were asked how frequently they received prompt feedback from
instructors in regard to their course work, and 3 responded rarely, 2 responded
sometimes, 9 responded mostly, and 3 responded always (Figure 5.8).

How Frequently Have You
Recieved Feeedback from
Instructors Over Your…
9

0
Never

3
Rarely

3

2
Sometimes

Mostly

Always

Figure 5.8 - Frequency for Receiving Feedback from Instructors
Participants were asked to report how frequently they engaged in discussing ideas
from their readings or courses with others outside the classroom and 2 reported never, 8
reported rarely, 3 reported sometimes, 3 reported mostly, and 1 reported always (Figure
5.9).

How Frequently Have
You Engaged in
Discussing Ideas from…
8
3

2

Never

Rarely

Sometimes

3

Mostly

1

Always

Figure 5.9 - Frequency for Engaging in Discussions about Readings/Courses outside the
Classroom
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The participants were asked to identify how frequently they discussed grades or
assignments with instructors, two (11.8%) claimed never, three reported rarely (17.6%),
four claimed sometimes (23.5%), two reported mostly, and six (35.3%) reported always
(Figure 6.0). None of the participants provided feedback on the open-ended question.

How Frequently Have You
Discussed Your Grades or
Assignments With…
6
2
Never

3
Rarely

4

Sometimes

2
Mostly

Always

Figure 6.0 - Frequency Discussing Grades or Assignments with Instructors
Summary of Findings
The purpose of this study was two-fold: First, it sought to determine the academic
habits and academic issues that “at-risk” student-athletes at The University of Southern
Mississippi face. Secondly, the researcher aimed to evaluate the effectiveness of selected
features of the Student Academic Enhancement Program (SAEP) at USM.
Academic Habits and Academic Matters
The participants in the study were seventeen male student athletes who were
considered “at-risk” during the fall 2019 academic semester and played football at The
University of Southern Mississippi. Most of the participants were African Americans
between the ages of 18 and 20, and were early in their academic careers at USM. Also,
most reported being enrolled in full course loads (10-19 semester hours), and grade point
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averages at the C level (2.5) or below. Majority of participants enrolled into USM as
“true freshman”, and were not considered transfer students. Participants responded that
they spent a range of one to six hours a week studying for their courses with a tutor.
Majority of respondents reported spending one hour or less studying on their own,
without a tutor.
When looking at the specific academic habits of respondents, majority spent an
hour or less per week reading with their tutors, while they responded to reading thirty
minutes or less on their own. Most participants responded that they only spent one hour
or less per week practicing math, including with a tutor and on their own. Majority of
participants rated their time management skills from a two to a four. There seems to have
been a trend that shows that participants spent a minimal amount of time engaging in
academic studies, including reading and math specifically. Although participants showed
spending several hours per week studying with a tutor, they reported minimal time
studying while on their own. Considering these facts, there is an overall trend of spending
a minimal amount of time engaging in study habits to promote academic success.
When the participants in the study were asked how frequently they have received
feedback from instructors over their coursework, majority responded that they “mostly”
receive feedback, but there were mixed responses on how frequently they discuss grades
or assignments with instructors. Lastly, participants in the study responded that they
“rarely” engage in discussions about readings or courses outside of the classroom.
Effectiveness of SAEP
Participants in the study reported that they only “sometimes” approach their
academic counselors with academic concerns. With student-athletes not presenting their
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academic concerns to their counselors, there is a likelihood that they are not receiving all
of the resources available to them to be academically successful.
A large majority of participants responded that they felt the SAEP was “mostly”
helpful at addressing their academic needs. Also, participants in the study felt that the
most helpful feature of the SAEP was tutoring services, with one on one academic
advisement being the second most helpful. There was a strong majority that felt all
members of the SAEP were helpful including the tutor, learning specialist, and academic
counselor.
When participants considered how helpful the environment of the academic center
was at promoting academic success, majority of participants felt it was “somewhat” to
“mostly” helpful. Overall, participants in the study responded with a trend that the SAEP
was effective at, not only addressing their academic needs and creating an environment to
help facilitate learning, but also promoting overall academic success within the “at-risk”
population.
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CHAPTER V – DISCUSSION, CONCLUSION, AND RECCOMENDATIONS
Discussion
Demographically, the analysis of this data revealed a pattern in regard to age,
ethnicity and transfer status. The survey results show that the overwhelming majority of
participants (88%) were in the age range of 18 to 20 years of age, and were of African
American decent. It has been researched that there is a correlation between the
background of where student athletes were raised and first-year GPA’s. Those from
lower economic backgrounds, including predominantly African American communities,
had lower first-year GPA’s than their other student athlete counterparts (Kearns, 2018;
Harris 2018; Smith, 2012). While this study did not focus primarily on background
characteristics, its findings are consistent with the conclusions of Kearns, Harris, Smith,
and other researchers. Interestingly, vast majority of the sample was not composed of
transfer students, and were what is considered as “traditional students”. Also, participants
were all undergraduates, spread from freshman to senior level academic students, with
majority being sophomores’ and juniors.
When looking at the grade point average (GPA) range of respondents,
approximately two-thirds of the sample reported a GPA of 2.1 to 2.5, which is in the C to
C+ range on the grading scale. 82.4% of respondents were enrolled in 15 to 19 hours for
the fall 2019 semester. There was almost an even response in regard to the hours that
respondents spent a week with a tutor, from one hour or less, up to six hours. Majority of
respondents claimed to spend one hour or less a week studying not with a tutor. An even
higher number of respondents claimed to spend one hour or less a week reading with a
tutor and only 30 minutes or less on their own. A majority also responded they spent one
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hour or less practicing math, on their own and with a tutor. The data attained supports the
research that some student athletes do not put the amount of time necessary in order to be
academically successful (Buzzetta, Lenz, & Kennelly, 2017). Considering the Time on
Task theoretical framework, student athletes in this study were not engaging in enough
quality learning outside of the instructional classroom to be academically successful. The
time spent on quality learning in the classroom, in addition to the meniscal time spent per
week studying with a tutor, and on their own, the “at-risk” participants have room for
improvement. Students are likely to become more academically successful if they have
increased opportunities to practice what material they are learning (Marzano, 2007).
Considering the fact that the population is allotted as much tutoring as necessary to be
academically successful, the “at-risk” population needs to engage in more time spent on
task during the week with a tutor, but on their own as well. In fact, one might recommend
that the tutors, in addition to increasing time on task with student athletes, should also
teach the student athletes how to study effectively in ways that lead to more alone time on
task.
When looking at how well respondents felt they were at their time management
skills, majority gave themselves a rating from 2 to 4 on a scale from 1 to five, with 1
being poor and 5 being excellent. According to research, time demands are pressing for
student athletes and require an ability to balance academic and athletic responsibilities.
As a result, some student athletes struggle with their time management skills (Buzzetta,
Lenz, & Kennelly, 2017). The time on task practices will allow the population the tools
necessary to aid in their time management skills and will result in the time spent on
academics to be more productive (Marzano, 2007). Also, in conjunction with the lack of
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time student athletes place towards studying and poor time management skills, there
could potentially be a lack of motivation, as well as self-direction amongst the “at-risk”
population (Haserling, & Navarro, 2016). Programs such as the SAEP help guide student
athletes in being academically successful including tutoring services, assignment plans,
degree progress and choices regarding their academics. Participants responded that they
“sometimes” approached their academic counselors with concerns, but high majority
(82.4%) rated how helpful they find the SAEP at “mostly”. This data supports previous
research that discusses the benefits of providing various academic services to student
athletes that are targeted at developing their skill sets, such as the services that the SAEP
provide (Ting, 2009). The most rated feature of the SAEP program is tutoring and
scheduling services, with the second being one on one academic advisement. The large
majority of respondents (70.6%) found that “all” members of the SAEP are helpful and
the environment at the academic center being “somewhat” ad mostly helpful for
academic learning. When asked how frequently respondents discussed ideas from their
readings or courses outside of the classroom, majority responded “rarely”. The majority
of respondents selected “mostly” when asked how frequently they receive feedback from
instructors, in regard to their coursework. Majority of participants responded
“sometimes” and “always” to how frequently they discussed their grades and assignments
with instructors.
Analysis of the data saw a trend in the sample responding that they engaged in
one hour or less studying, with and without a tutor in reading, as well as math. The
National Survey of Student Engagement (NSSE), 2000, reports that students’ study
(reading, writing, homework, etc.…), for one hour per credit hour of classes taken, where
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full-time is considered fifteen credit hours (McCormick, 2011). In comparison to the data
from the NSSE, participants in this action research project reported spending significantly
less time (4 to 6 hours per week) studying than the national average of students, (approx.
15 hours per week). Interestingly, majority of respondents only sometimes approached
their academic counselor with academic concerns but found the SAEP mostly helpful. In
addition, there was a pattern of most participants responding that they found the tutoring
scheduling and services most helpful, as well as all members of the SAEP. This data
supports the research that advisors work closely with their student athletes to build a
trusting relationship, and are dedicated to the academic success of their student athletes
(McAlmont, 2018). Analysis of the data also revealed that participants rarely discuss
readings or course material outside of the classroom, but they do mostly receive feedback
from instructors, as well as always discuss their grades or assignments with instructors.
Results from this study actually show an opposing viewpoint from past research that
suggest that many athletes feel they are perceived poorly by faculty and staff, as well as
the idea that institutions are not as accommodating to athletes (Baily & Bhattacharyya,
2017).
Conclusion
This action research project aimed to identify specific academic habits and
concerns that student athletes who play football and are labeled as at “at-risk” at The
University of Southern Mississippi experience during the fall of 2019. This project also
sought to understand how effective the SAEP is at addressing those academic concerns
the population faces. To gather data on these topics, the researcher developed an
instrument on her own. Seventeen individuals consented and participated in the study.
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Surveys were distributed and collected from October 8, 2019 to October 16, 2019.
Results show that a majority of participants spent an hour or less each week studying on
their own. However, most also put more time into their courses when they worked with a
tutor. Overall, respondents indicated that the SAEP was effective at addressing their
academic concerns, despite the fact they only sometimes approach their counselors with
these concerns. Applying Time on Task Theory (TTT) to these results suggest that while
the continuous tutoring and SAEP are helping the student athletes, the student athletes are
not putting forth nearly enough time on their own into their studies. This suggests that in
addition to providing direct academic support—such as help with completing homework
assignments, studying for quizzes and test, writing papers—the SAEP should aim to help
the students athletes to self-regulate learning on their own, which has been found to
correlate with achievement, and motivation, and other positive outcomes (Zimmerman, &
Schunk 2008; Broadbent & Poon 2015).
This study has a number of delimitations and limitations that lessen and constrain
its contribution to what we know about student athletes study habits and concerns, and
the program that are designed to serve them. One major shortcoming of this study was the
size of the subgroup of academically “at-risk” student athletes that made up the sample.
Another disadvantage was that the sample was studied as a snapshot, and for only one
semester. Another limitation was that the researcher’s instrument was not piloted before
data collection for reliability and validity. Said another way, the research was limited in
both time and place and did not draw a large or random sample of participants. Thus,
because of these restrictions, the results cannot be generalized or allied to a wider
population of student athletes.
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Because this is a limited action research project, x assumptions about the study should be
stated.
Although the sample size was of small and none of the participants answered the
open-ended question, this research project adds some knowledge to how a subgroup of
college students athletes compare to others in college with regard to the time they spend
outside the classroom on their academics. In addition, this project may be of assistance to
other academic programs that work with academically struggling student athletes.
Recommendations
Looking at the data analysis, I would recommend that the “at risk” student athlete
population put greater time and effort into studying. If this sample is typical of others,
their study habits outside of the classroom and with tutors is insufficient for academic
success in college. Perhaps to ensure that these student athletes are putting in the
appropriate efforts toward being academically successful, more aggressive tutoring and
follow up meetings might be beneficial to them, as well as the SAEP. Research on time
on task, encourages instructors to reflect on their teaching methods in order to make sure
all learning styles are being addressed (Marzano, 2007). Considering this fact, the SAEP
must continue to provide tutors who can provide quality academic assistance to multiple
learning styles. Considering participants responded they only sometimes present their
academic concerns to SAEP counselors, advisors, or others (such as instructors and
faculty), efforts to increase communication between student-athletes and counselors on
academic concerns would also benefit the student athletes and the program. Perhaps the
SAEP might consider instituting a mandatory one-on-one, or two-on-one 20-minute
discussion between student-athletes and counselors on their academic progress and
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concerns twice a week during the semester. The relationship between the student athlete
and the academic counselor should be supportive, as well as collaborative, in order to
ensure academic success. Additionally, developing the orientation of student athletes in
ways that encourage them be self-regulated learners might a worthy goal for the SAEP.
Just as the philosopher Maimonides said more than eight hundred years ago, “Give a man
a fish and you feed him for a day; teach a man to fish and you feed him for a lifetime,” if
SAEP taught student athletes to self-learn, they might achieve for a lifetime.
Further research that includes academic departments that serve the athletic
community within college institutions, might also be beneficial. Also, future studies that
draw on a larger sample size and that follow student athletes over several semesters might
provide a deeper understanding of any trends found within the data. Also, developing
reliable and valid instruments to accurately measure student-athletes’’ study habits and
interactions with support programs like SAEP would add knowledge to how to address
this problem.
This research, though limited, might serve as a catalyst for other studies that take
aim to better understand our “at-risk” student athlete population, outside of those who
just participate in football. The survey focused only on the topics of studying math and
reading. A more subject-specific study might improve and add to my analysis. This, and
other steps that increase the granularity of the data, may add more knowledge to what we
know and need to know about student athletes’ academic success. Lastly, a mixed
method approach—that includes one-on-one interviews with participants—would provide
a more in depth look into the academic habits and struggles that this population
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experiences, and possibly add specific knowledge on the effectiveness of the SAEP at
addressing academic matters of concern to student athletes.
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APPENDIX A – SURVEY INSTRUMENT

Please select from the following options:
Age:
•
•
•
•

17 or younger
18-20
21-24
Over 24

Ethnicity:
•
•
•
•
•
•

White
African-American
American Indian or Alaskan Native
Asian
Native Hawaiian or Pacific Islander
Other (please specify)

Are you a transfer student?
•
•

Yes
No

What is your current class standing?
•
•
•
•

Freshman
Sophomore
Junior
Senior

Current GPA:
•
•
•
•
•

2.0 and under
2.5-2.1
3.0-2.6
3.5-3.1
4.0-3.6

Hours enrolled for fall 2019:
•

1-3
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•
•
•
•
•

4-6
5-9
10-14
15-19
19-21

Hours per week that you spend with a tutor:
•
•
•
•
•

1 hour or less
2-3
4-6
7-9
10 or more

Hours per week you spend studying not with a tutor
•
•
•
•
•

1 hour or less
2-3
4-6
7-9
10 or more

Hours per week you spend time reading (including with tutor)?
•
•
•
•
•

1 hour or less
2-3
4-6
7-9
10 or more

Hours per week you spend time reading on your own?
•
•
•
•
•

30 minutes or less
30-45 minutes
45-60 minutes
60-90 minutes
90 minutes or more

Hours per week you spend practicing math (including with tutor)?
•
•

1 hour or less
2-3
45

•
•
•

4-6
7-9
10 or more

Rate your time management skills:
1

2

3

4

Poor

5
Excellent

Do you approach your academic counselor with academic concerns?
1.
2.
3.
4.
5.

Never
Rarely
Sometimes
Mostly
Always

How useful do you find the Student Academic Enhancement Program?
1.
2.
3.
4.
5.

Not helpful at all
Rarely helpful
Somewhat helpful
Mostly helpful
Very helpful

What features of the SAEP program do you find helpful? (Please check all that apply)
a.
b.
c.
d.

Tutoring scheduling and services
Computer access
Printer access
One on one academic advisement

How frequent have you engaged in discussing ideas from your readings or courses with
others outside of the classroom?
1.
2.
3.
4.
5.

Never
Rarely
Sometimes
Mostly
Always
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How frequent have you received prompt feedback from instructors over your course
work?
1.
2.
3.
4.
5.

Never
Rarely
Sometimes
Mostly
Always

How frequent have you discussed your grades or assignments with instructors?
1.
2.
3.
4.
5.

Never
Rarely
Sometimes
Mostly
Always

Are there other services that you would find helpful? Please specify:
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APPENDIX C – IRB Approval Letter

NOTICE OF INSTITUTIONAL REVIEW BOARD ACTION
The project below has been reviewed by The University of Southern Mississippi
Institutional Review Board in accordance with Federal Drug Administration regulations
(21 CFR 26, 111), Department of Health and Human Services regulations (45 CFR Part
46), and University Policy to ensure:
•
•
•
•
•
•
•

•

The risks to subjects are minimized and reasonable in relation to the anticipated
benefits.
The selection of subjects is equitable.
Informed consent is adequate and appropriately documented.
Where appropriate, the research plan makes adequate provisions for monitoring
the data collected to ensure the safety of the subjects.
Where appropriate, there are adequate provisions to protect the privacy of subjects
and to maintain the confidentiality of all data.
Appropriate additional safeguards have been included to protect vulnerable
subjects.
Any unanticipated, serious, or continuing problems encountered involving risks to
subjects must be reported immediately. Problems should be reported to ORI via
the Incident template on Cayuse IRB.
The period of approval is twelve months. An application for renewal must be
submitted for projects exceeding twelve months.

PROTOCOL NUMBER: IRB-19-462
PROJECT TITLE: Understanding the Academic Habits of “At-Risk” Student Athletes
and Assessing the Effectiveness of the SAEP Program
SCHOOL/PROGRAM: School of Education, Educational Research and Admin
RESEARCHER(S): Sarah Rutherford, Thomas O'Brien

IRB COMMITTEE ACTION: Exempt
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CATEGORY: Exempt
Category 2.(ii). Research that only includes interactions involving
educational tests (cognitive, diagnostic, aptitude, achievement), survey procedures,
interview procedures, or observation of public behavior (including visual or auditory
recording).
Any disclosure of the human subjects’ responses outside the research would not
reasonably place the subjects at risk of criminal or civil liability or be damaging to the
subjects’ financial standing, employability, educational advancement, or reputation.

APPROVED STARTING: October 7, 2019

Donald Sacco, Ph.D.
Institutional Review Board Chairperson
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